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	Year 3

	Learning Journey Topic 
	Florida 
	The Stone Age
	Extreme Earth.
	Walk like an Egyptian
	Mega Cities
	Smashing Saxons and Awesome Angles


	WOW 
	A and E Doctor Visit - Science
	Hastings Museum Trip/Boxes
	
	Herstmonceux – Science Trip
Egyptian Day

	Police Visit.
	Make weapons.

	Finale 
	As above.
	Stone Age day
	Volcano building
	
	
	Saxon Day

	Linked curriculum areas 
	Geography, English, RE.
	History
	Geography, English
	History, English
	Geography, English
	History, English 

	Discrete subjects 
	Computing, PE, Music, French, Art, Science, PSHE
	Computing, PE, Music, French, Science, History, PSHE
	Computing, PE, Music, French, Science, Art, Geography, PSHE
	Computing, Music, French, Science, History, PSHE
	
	Computing, PE, Music, French, Science, History, PSHE

	
	Term 1
	Term 2
	Term 3
	Term 4
	Term 5
	Term 6

	Quality Texts 
	I'll take you to Mrs Cole
Sam's diary
	
	 
	
	
	

	English – Writing outcomes 
	Fiction - Focus on description – warning story 

Non Fiction – recount 
Form – diary 
Innovate - Child going on school trip to Florida 
	Character descriptions
Postcard
Story writing 
Language work 
Instruction writing
Poetry 
	Character and setting descriptions
Story writing
Poetry
	Non-chronological reports
Historical setting stories 
	Language work
Story writing
Adventure stories
 
	Speech
Letter writing
Characters
Setting description 
Instruction writing


	Destination Reader
	Fantastic Mr Fox
Learning Behaviours
predicting
Clarifying
Inferring
Week 6 – “mop up” 

Poetry – Dear March Come in by Emily Dickinson (opening doors0
	Wildsmith: Into the Dark Forest
Learning Behaviours
Summarising 
Questioning
Making Connections
Evaluating
Week 6 – “mop up”
	Week 1 and 2 – Learning Behaviours
Predicting
Clarifying
Inferring
Week 6 – “mop up” 
	Week 1 – Learning Behaviours
Summarising 
Questioning
Making Connections
Evaluating
Week 6 – “mop up”
	Week 1 – Learning Behaviours 
Evaluating 
Predicting
Summarising
Clarifying
Week 6 – “mop up”

	Questioning
Inference
Evaluating 
Summarising
Making connections
Predicting 

	Handwriting and Presentation 
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent
	· Year 3 and 4 words and key vocabulary from quality text in every lesson
· Clear ascenders and descenders
· Cursive style should be consistent

	Grammar:

	· Say, write and punctuate simple and compound sentences using the joining words and and but (co-ordination). 
· Use sentences with different forms: questions and exclamations. Secure the use of full stops, capital letters, exclamation marks and question marks.
·  Use subordination for time using when e.g. We went out to play when we had finished our writing. When we had finished our writing, we went out to play 
· Use subordination for reason using because e.g. He wore his coat because it was raining. Because it was raining, he wore his coat. Use the subordinating conjunction that in oral sentences using starter prompts, e.g. I hope that ...; My teacher told me that…; He said that… Identify, understand and select verbs to complete sentences. 
· Use the progressive form of verbs in the present tense, orally and in writing, to mark actions in progress, e.g. She is watching television. I am reading my favourite book. 
· Use past tense accurately and consistently for narratives, recounts and historical reports. Identify, understand and select nouns to complete sentences.
· Generate, select and effectively use adjectives. Identify, understand and select adverbs to complete sentences.
	· Edit and improve own writing by strengthening the use of adjectives to create simple noun phrases, e.g. the ferocious green dragon. 
· Generate, select and effectively use nouns. 
· Use present tense accurately and consistently for non-chronological reports and persuasive adverts.
· Explore the progressive form of verbs in the past tense, orally and in writing, to mark actions in progress, e.g. He was singing at the top of his voice. They were flying through space. 
· Generate, select, and effectively use verbs. 
· Use the subordinating conjunction that in sentences and use in narrative writing, e.g. Dougal said that he would love to stay. 
· Use subordination for reason using if e.g. If a plant does not get enough water, it will die. If people eat too much sugar, it can cause tooth decay. If you want to stay healthy, get plenty of exercise. 
· Use subordination for time using before and after e.g. We ate our picnic 
· Use commas to separate items in a list. 
· With prompting, edit and improve own writing using full stops, capital letters, exclamation marks and question marks. 
· Use sentences with different forms: statements and commands. 
· Say, write and punctuate simple and compound sentences using the joining words so and or (co-ordination).
	· Independently, edit and improve own writing by strengthening the use of adverbs.
· Identify, generate and effectively use noun phrases, e.g. the blue butterfly with shimmering wings (for description), granulated sugar (for specification). 
· Independently, edit and improve own writing by strengthening the use of nouns. 
· Independently, edit and improve own writing to ensure accurate and consistent use of tense, e.g. past tense for narratives and recounts; present tense for non-chronological reports, persuasive adverts and explanations. 
· Explore the progressive form of verbs in the present tense (e.g. she is drumming) and past tense (e.g. he was shouting) to mark actions in progress. 
· Independently, edit and improve own writing by strengthening the use of verbs. 
· Use the subordinating conjunction that in sentences and use these in non-fiction writing such as a recount or letter, e.g. I thought that Mr Jones was going to fall in the water! I hope that you write back soon. 
· Use subordination for reason using because and if e.g. I would go on an exotic holiday if I won the lottery. If I won the lottery, I would go on an exotic holiday. 
· Use subordination for time using when, before and after e.g. Mrs Grinling reached for the mustard pot after the plot with Hamish the cat failed. After the plot with Hamish the cat failed, Mrs Grinling reached for the mustard pot Use apostrophes for contracted forms e.g. don’t, can’t, wouldn’t, you’re, I’ll. 
· Use apostrophes for singular possession in nouns, e.g. the girl’s name. 
· Use commas to separate items in a list in fiction and non-fiction texts, including cross curricular writing. dependently, edit and improve own writing using full stops, capital letters, exclamation marks and question marks. 
· Use and punctuate correctly sentences with different forms: statement, question, command, exclamation. 
· Within their own writing, edit and improve simple and compound sentences using the joining words and, but, so and or (co-ordination).

	Maths 
                                                      

	WEEK 1








	Number – place value
{3 WEEKS ]

· Identify, represent and estimate numbers using different representations. 
· Find 10 or 100 more or less than a given number 
· Recognise the place value of each digit in a three-digit number (hundreds, tens, ones). 
· Compare and order numbers up to 1000 
· Read and write numbers up to 1000 in numerals and in words. 
· Solve number problems and practical problems involving these ideas. 
· Count from 0 in multiples of 4, 8, 50 and 100 









	Number – addition and subtraction 
(1 WEEK]
· Add and subtract numbers mentally, including: a three-digit number and ones; a three-digit number and tens; a three digit number and hundreds. 
· Add and subtract numbers with up to three digits, using formal written methods of columnar addition and subtraction. 
· Estimate the answer to a calculation and use inverse operations to check answers. 




 Number Multiplication and Division
[5 weeks] 

Count from 0 in multiples of 4, 8, 50 and 100 
· Recall and use multiplication and division facts for the 3, 4 and 8 multiplication tables. 
· Write and calculate mathematical statements for multiplication and division using the multiplication tables they know, including for two-digit numbers times one-digit numbers, using mental and progressing to formal written methods. 
· Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and correspondence problems in which n objects are connected to m objectives. 

	Number – multiplication and division [2 WEEKs]
· Recall and use multiplication and division facts for the 3, 4 and 8 multiplication tables. 
· Write and calculate mathematical statements for multiplication and division using the multiplication tables they know, including for two-digit numbers times one-digit numbers, using mental and progressing to formal written methods. 
· Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and correspondence problems in which n objects are connected to m objectives. 
· 
Measurement: Money
[1 WEEK]

· Add and subtract amounts of money to give change, using both £ and p in practical contexts
· 
	Statistics
[2WEEKs]


· Interpret and present data using bar charts, pictograms and tables. 
· Solve one-step and two-step questions [for example, ‘How many more?’ and ‘How many fewer?’] using information presented in scaled bar charts and pictograms and tables.



Number: Fraction
[2 WEEKS]

· Count up and down in tenths; recognise that tenths arise from dividing an object into 10 equal parts and in dividing one-digit numbers or quantities by 10 
· Recognise and use fractions as numbers: unit fractions and non-unit fractions with small denominators. 
· Recognise, find and write fractions of a discrete set of objects: unit fractions and non-unit fractions with small denominators. 
· Solve problems that involve all of the above. 

	Number – fractions 
[3 WEEKS] 

· Recognise and show, using diagrams, equivalent fractions with small denominators. 
· Compare and order unit fractions, and fractions with the same denominators. 
· Add and subtract fractions with the same denominator within one whole [for example, 57 + 17 = 67 ] 
· Solve problems that involve all of the above. 
























	Geometry – properties of shape [2 WEEKS] 
· Recognise angles as a property of shape or a description of a turn. 
· Identify right angles, recognise that two right
angles make a half-turn, three make three quarters of a turn and four a complete turn; identify whether angles are greater than or less than a right angle. 
· Identify horizontal and vertical lines and pairs of perpendicular and parallel lines. 
· Draw 2-D shapes and make 3- D shapes using modelling materials. 
· Recognise 3-D shapes in different orientations and describe them.  
 
Measurement – mass and capacity 
 [3WEEKS]

Measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); volume/capacity (l/ml).













































Consolidation

	WEEK 2





	
	· 
	
	
	
	

	








WEEK 3
	
	· 
	
	
	
	

	WEEK 4
	Number – addition and subtraction 
(4 WEEKS]
· Add and subtract numbers mentally, including: a three-digit number and ones; a three-digit number and tens; a three digit number and hundreds. 
· Add and subtract numbers with up to three digits, using formal written methods of columnar addition and subtraction. 
· Estimate the answer to a calculation and use inverse operations to check answers. 




	
	Measurement: Length and Perimeter
[3 WEEKS] 

· Measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); volume/capacity (l/ml). 
Measure the perimeter of simple 2D shapes.




















        N/A
	





















Consolidation




Assessment Term
PUMA
	Measurement – time 
[3 WEEKS]
· Tell and write the time from an analogue clock, including using Roman numerals from I to XII and 12-hour and 24-hour clocks. 
· Estimate and read time with increasing accuracy to the nearest minute. 
· Record and compare time in terms of seconds, minutes and hours. 
· Use vocabulary such as o’clock, a.m./p.m., morning, afternoon, noon and midnight. 
· Know the number of seconds in a minute and the number of days in each month, year and leap year. 
· Compare durations of events 

	

	WEEK 5
	
	
	
	
	
	

	WEEK 6
	







	
	
	
	
	

	Week 7 
	
	Assessment Term

PUMA
	
	N/A
	Consolidation
	Assessment Term
PUMA




	Science 

	Animals including humans 

Identify that animals, including humans, need the right types and amount of nutrition, and that they cannot make their own food; they get nutrition from what they eat.

Identify that humans and some other animals have skeleton and muscles for support, protection and movement. 



	Rocks and soil

Compare and group together different kinds of rocks on the basis of their appearance and simple physical properties.
Describe in simple terms how fossils are formed when things that have lived are trapped within rock.
Recognise that soils are made from rocks and organic matter. 



	Light

Recognise that he/she needs light in order to see things and that dark is the absence of light.
Notice that light is reflected from surfaces.
Recognise that light from the sun can be dangerous and that there are ways to protect eyes.
Recognise that shadows are formed when the light from a light source is blocked by a solid object.
Find patterns in the way that the size of shadows change. 

	Magnets and forces

Compare how things move on different surfaces.
Notice that some forces need contact between two objects, but magnetic forces can act at a distance.
Observe how magnets attract or repel each other and attract some materials and not others.
Compare and group together a variety of everyday materials on the basis of whether they are attracted to a magnet, and identify some magnetic materials. 
Describe magnets as having two poles.
Predict whether two magnets will attract or repel each other, depending on which poles are facing. 

	Plants

Identify and describe the functions of different parts of flowering plants: roots, stem/trunk, leaves and flowers.
Explore the requirements of plants for life and growth (air, light, water, nutrients from soil, and room to grow) and how they vary from plant to plant.
Investigate the way in which water is transported within plants
Explore the part that flowers play in the life cycle of flowering plants, including pollination, seed formation and seed dispersal 

	Revision of previous topics

	Computing 
Actions 
	Connecting Computers
Learners will develop their understanding of digital devices, with an initial focus on inputs, processes, and outputs. They will also compare digital and non-digital devices. Next, learners will be introduced to computer networks, including devices that make up a network’s infrastructure, such as wireless access points and switches. Finally, learners will discover the benefits of connecting devices in a network.
.
	Stop-frame animation
Learners will use a range of techniques to create a stop-frame animation using tablets. Next, they will apply those skills to create a story-based animation. This unit will conclude with learners adding other types of media to their animation, such as music and text.
.

	Sequencing Sounds
This unit explores the concept of sequencing in programming through Scratch. It begins with an introduction to the programming environment, which will be new to most learners. They will be introduced to a selection of motion, sound, and event blocks which they will use to create their own programs, featuring sequences. The final project is to make a representation of a piano. The unit is paced to focus on all aspects of sequences, and make sure that knowledge is built in a structured manner. Learners also apply stages of program design through this unit.

	Branching databases
During this unit, learners will develop their understanding of what a branching database is and how to create one. They will gain an understanding of what attributes are and how to use them to sort groups of objects by using yes/no questions. The learners will create physical and on-screen branching databases. Finally, they will evaluate the effectiveness of branching databases and will decide what types of data should be presented as a branching database.

	Desktop Publishing 
Learners will become familiar with the terms ‘text’ and ‘images’ and understand that they can be used to communicate messages. They will use desktop publishing software and consider careful choices of font size, colour and type to edit and improve premade documents. Learners will be introduced to the terms ‘templates’, ‘orientation’, and ‘placeholders’ and begin to understand how these can support them in making their own template for a magazine front cover. They will start to add text and images to create their own pieces of work using desktop publishing software. Learners will look at a range of page layouts thinking carefully about the purpose of these and evaluate how and why desktop publishing is used in the real world.

	Events and actions in programs
This unit explores the links between events and actions, while consolidating prior learning relating to sequencing. Learners begin by moving a sprite in four directions (up, down, left, and right). They then explore movement within the context of a maze, using design to choose an appropriately sized sprite. This unit also introduces programming extensions, through the use of Pen blocks. Learners are given the opportunity to draw lines with sprites and change the size and colour of lines. The unit concludes with learners designing and coding their own maze-tracing program.

	ICT Skills 
	Digital and non-digital devices.
Connecting devices in a network.

	Create stop-frame animations.
	Create their own programs, featuring sequences involving motion, sound and event blocks. 
	Create physical and on-screen branching databases
	desktop publishing software and consider careful choices of font size, colour and type to edit and improve premade documents 
	Pen blocks
Designing and coding their own maze-tracing program.



	E-Safety 
 
	Self-Image & Identity Strand 
I can explain what is meant by the term ‘identity’.
I can explain how I can represent myself in different ways online.
I can explain ways in which and why I might change my identity depending on what I am doing online
(e.g. gaming; using an avatar; social media).
	Online Relationships
I can describe ways people who have similar likes and interests can get together online.
I can give examples of technology- specific forms of communication (e.g. emojis, acronyms, text speak).
I can explain some risks of communicating online with others I don’t know well.
I can explain why I should be careful who I trust online and what information I can trust them with
I can explain how my and  other people’s feelings can be hurt by what is said or written online.
	Online Bullying
I can explain what bullying is and can describe how people may bully others.
I can describe rules about how to behave online and how I follow them.

	Managing Online Information
I can use key phrases in search engines.
I can explain what autocomplete is and how to choose the best suggestion.
I can explain how the internet can be used to sell and buy things.
I can explain the difference between a ‘belief’, an ‘opinion’ and a ‘fact’.
	Health, Well-being and Lifestyle
I can explain why spending too much time using technology can sometimes have a negative impact on me; I can give some examples of  activities where it is easy to spend a lot of time engaged (e.g. games, films, videos).

	Privacy & Security and Copyright & Ownership
I can give reasons why I should only share information with people I choose to and can trust. I can explain that if I am not sure or I feel pressured, I should ask a trusted adult.
I understand and can give reasons why passwords are important.
I can describe simple strategies for creating and keeping passwords private.
I can describe how connected devices can collect and share my information with others.


	History 
 
	NA
	Prehistoric Period
We will learn…
What Prehistory means.
Where Stone age, Iron Age and Bronze come on a timeline. 
About the different periods in pre historic history. 
 

	Walk Like an Egyptian
We will learn…
Key events from the Ancient Egyptian Period. 
The different role in Ancient Egyptians society. 
Who the pharaohs were and why they were important. 
About the Ancient Egyptian Gods and Goddesses. 
About pyramids in Ancient Egypt. 
About the achievement and invention of the Ancient Egyptians. 
 
 
	Anglo Saxons and the Scots
We will learn…
What an archaeologist is.
About Sutton Hoo.
Who the Anglo Saxons were and where they came from. 
Who the Pics and Scots were and where they came from. 
About the culture of the Anglo-Saxons
About the spread of Christianity in Britain.


	NA
	

	Geography 
	Endangered
Identify, describe and explain the function of tourist attractions around the world and in particular North America;
Identify, locate, compare and contrast the constituent states of the United States of America and recognise and describe key geographical features of different states; 
Observe, describe, explain and begin to draw conclusions about the geographical pattern of the origin of visitors to the Sea World from countries around the world;
Recognise and describe the key geographical features of a peninsula and compare and contrast the Floridian peninsula with a number of peninsulas at different locations around the world;
Recognise and describe the key human and physical features of Turtle Beach and Sea World in Florida and compare and contrast the two tourist attractions and their geographical location;
Describe and explain why sea turtles which live in the waters around Florida are endangered and reach a judgement as to how they might be conserved for the future;
Compare and contrast the climate of the United Kingdom and Florida and identify and explain the main differences particularly in relation to temperature and sunshine hours;
Reach a conclusion and make a judgement as to the best time climatically for British tourists to holiday in Florida;
Identify, describe and explain how changes to the environment and why they present such a threat to the creatures of Florida and understand the range of ways in which humans take measures to protect the animals from potential damage. 

	
	Megacities
Observe and describe the key features of cities and suggest reasons for why people live in cities of such high density;
Describe and begin to explain the distribution of megacities across the continents of the world;
Explain some of the reasons why Baghdad was the first city in the world with a million inhabitants;
Identify and locate the top 10 cities in the United Kingdom with the largest populations and compare and contrast these with the top 10 fastest-growing cities in the country;
Understand the main reasons why the population of any city can increase and explain why Milton Keynes in particular is the fastest-growing city in the United Kingdom;
Recognise and locate the largest cities in South America;
Describe and offer reasons for the features of the city of Brasília, capital of Brazil;
Explain and conclude why the Brazilian government built a new capital city in 1960;
Compare and contrast the benefits and disadvantages of city life and reach a judgement as to which is most significant;
Identify, describe and explain some of the main geographical features of one of the top 40 megacities in the world.

	NA
	Why do some earthquakes cause more damage than others?

Locate and describe the effects of the Christchurch earthquake of 2011 from a range of sources;
Observe and record the distribution of earthquakes in New Zealand over the past two hundred years;
Identify, describe and explain the causes of earthquakes;
Describe and explain why New Zealand experiences earthquakes when they don’t occur at all in many other areas of the world;
Understand through explanation and reaching conclusions why the most powerful earthquakes in the world do not necessarily cause the most deaths and destruction;
Identify, describe and explain the causes of volcanoes;
Explain why volcanoes often occur at the same location as earthquakes in places such as New Zealand;
Locate, describe and explain why so many earthquakes and volcanoes occur around the Pacific Ring of Fire.
.
	NA

	Art 
	Painting
Use sketch books to record observations; to review and revisit work.

Detailed study of Lowry looking at children’s own environment. 
Using his work to inspire own ideas using watercolours. 

	Clay sculptures
Use sketch books to record observations; to review and revisit work.

Linking to our Let there be Light topic. Using clay to make Diva lamps and decorate using tools. 

	
	Textiles 
Shape and stich materials.
Use basic cross stitch and back stitch.
Colour fabric.
Create weavings.

	
	Drawing
Use different types of pencil to show line, tone and texture.
Annotate sketches to explain and elaborate ideas.
Sketch lightly and refrain from using a rubber to correct mistakes.
Use shading to show light and shadow.
Use hatching and cross hatching to show tone and texture.
To improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil, charcoal, paint, clay] 
Learn about great artists, architects and designers in history.
Children will experiment with charcoal and create cave paintings

	Design Technology 
	
	Design a Mark Making Tool
Design:
Use research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose, aimed at particular individuals or groups 
Generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-sectional and exploded diagrams, prototypes, pattern pieces and computer-aided design 
Make: 
Select from and use a wider range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing], accurately 
Select from and use a wider range of materials and components, including construction materials, textiles and ingredients, according to their functional properties and aesthetic qualities 
Evaluate:
Investigate and analyse a range of existing products 
Evaluate their ideas and products against their own design criteria and consider the views of others to improve their work 
Understand how key events and individuals in design and technology have helped shape the world 
Technical knowledge: 
Apply their understanding of how to strengthen, stiffen and reinforce more complex structures
	Designing a hat (Egyptian headdress)

To consider reasons for parties; 
To construct a basic headpiece from paper strip using a stapler, scissors and a “best fit” approach;  To develop their ideas through observation and simple sketching; To carry out two simple ‘on to paper’ decoration techniques – potato printing and appliqué;
To use simple templates
To use scissors, staples, adhesive tape and PVA glue to construct simple 3D forms from sheets of paper.
Changed 2021/22
	
	How Cool is Your Drink?
In this unit children will learn: t about the ingredients used in cold drinks, their nutritional values, and how they are presented commercially, including cost;
to evaluate a food product and record the evaluation in a meaningful way;
to use a range of food preparation tools safely and effectively;
to combine ingredients to change the appearance/taste/texture of a drink;
to find out and record a consumer’s needs and preferences.
	 



	Music 
 
	Food and drink.
Performance.
To compose word rhythms, sing in a round and create musical recipes to develop performance skills.


	Human body.
Structure.
To use percussion instruments to improvise and create word rhythms.
	Building.
Beat.
To explore and create rhythms inspired by building and construction.  
	Sounds.
Exploring sounds.
To explore how sounds are produced and classified.  To explore timbre and structure through musical conversations in music around the world.
	Singing French.
Pitch.
To enhance language through songs.  To explore pitch and tone.
	Communication.
Composition.
To learn to make music inspired by technology and computing.  To explore and compose sounds for earcons, emoticons, mobile phone ringtones, computer games and apps.

	Religious Education 

	Sukkot and Harvest.

Explain why Sukkot is an important festival for Jews.
Describe a sukkah and how it is made.
Give examples of how a sukkah might be used by a Jewish family.
Make links to the story of the Exodus pointing out some of the key events.
Give examples of what it might be like to be committed to keeping the festival of Sukkot.
Use the Jewish vocabulary correctly.

	Hindu Belief in God.
The Characters in the Christmas Story.

Know the symbolism behind some key Hindu Gods. 
Explain that Hindus believe in one God— Brahman. 
Explain why Hindus have many gods and goddesses. 
Understand the Hindu celebration of Diwali.
Identify the fact that a major part of the Christmas story is only in two gospels.
Identify the differences and similarities between the gospels.
Recount the sequence of events in the Christmas story as told in the different gospels.
Explain why Epiphany is celebrated in January.
Explain the symbolism of the gifts and the links with Easter.
	Moses and the Exodus.
Passover.

Reflect upon and give a reasoned response to why you think Moses was suited to the task and chosen by God.
Explain how God cared for his chosen people on their journey.
Reflect on the importance of the life of Moses on Christians and Jews today.
Identify key characters and sequence the events in the story.
Identify where the Ark would be found today.
Identify Passover as a Jewish festival.
Describe the key events of the story of the exodus,
Explain how the story of the Exodus influences Jewish life and practices today.
Explain the symbolism in the Passover meal.
State why the sedar plate is important to Jews today.
Identify that the Haggadah is the retelling of the story of Exodus.
Explain that it is an important annual event for Jews.
Explain the meaning of the words ‘Next year in Jerusalem’.
Say why Israel is important to Jews.
Describe the concepts of celebration, remembrance, freedom, homelessness and oppression are central to the Sedar.
	Maundy Thursday.

To be able to talk about the story of the Last Supper. 
Explain Jesus’ actions and their significance for Christians today. 
Explain why Jesus acted as a servant. 
Discuss the links with Passover meal and the Eucharist. 
To respond with empathy to the feelings of the characters. 
Explain the concepts of humility and equality. 
Be able to describe some of the activities that take place in Christian churches today on Maundy Thursday. 
Explain why the Gospel accounts are different.
	Bar Mitzvah and Bat Mitzvah.

State the age at which a Jewish boy has his 'Bar-Mitzvah' and a Jewish girl her Bat-Mitzvah. 
Explain why Bar-Mitzvah is important for a Jewish boy or Bat-Mitzvah for a girl. 
Be able to explain the significance of Bar-Mitzvah being 'Son of the Commandments'. 
Explain what takes place at a Bar or Bat Mitzvah. 

	Prayer and Worship.

Understand what prayer is.
Understand Jesus’ teaching on prayer.
Understand how Christians pray.
Gain an understanding of what Christian worship is.
Understand where Christians  worship.
Explore how Christians worship.

	PE 
	Developing a health and active lifestyle OAA and badminton.
Increase our range of motion and improve our flexibility.
Keep track of my increasing reps.
Explain why we need to drink water after exercising and explain some of the signs of dehydration. 
Recognise why rest is important after exercising.
Develop our balance whilst performing movements. 
Identify and explain some benefits of whole body exercise.



	.Gymnastics.
Balance, climb and side step.
Create sequence that vary in height and speed.
Perform a range of skills, actions and ideas and vary these depending on the activity.
Compare and contrast his/her performance with others.
Identify how exercise helps our lungs and heart and improves co-ordination.
Understand the importance of vitamin D but also be aware of how to stay safe in the sun.
Compare and contrast his/her performance with others.

	Dance.
Create sequence that vary in tempo, height and speed.
Balance, climb and side step.
Perform a range of skills, actions and ideas and vary these depending on the activity.
Compare and contrast his/her performance with others.
Identify how exercise helps our lungs and heart and improves co-ordination

	Net and wall games badminton.
Throw, catch and hit a ball with increasing accuracy
Perform a range of skills, actions and ideas and vary these depending on the activity.
Vary responses to tactics, skills and strategies used.
Compare and contrast his/her performance with others.
Identify how exercise helps our lungs and heart and improves co-ordination.
Set challenges for oneself.
Understand that determination and perseverance are required to achieve challenges.
Compare emotional and physical feelings.
Listen to others and offer solutions when there are disagreements.


	Athletics.
Run at speed over a distance.
Throw to designated targets.
Perform a range of skills, actions and ideas and vary these depending on the activity.
Compare and contrast his/her performance with others.
Identify how exercise helps our lungs and heart and improves co-ordination.

	Striking and fielding – cricket.
Develop accuracy and ball control.
Perform a range of skills, actions and ideas and vary these depending on the activity.
Vary responses to tactics, skills and strategies used.
Compare and contrast his/her performance with others.
Identify how exercise helps our lungs and heart and improves co-ordination.
Explain the importance of a balanced diet and appropriate portions.
Describe the differences between different body parts.
Understand how the body protects the internal organs and how we need to provide extra protection during certain activities.


	PSHE 
 
	Being Me in my World 
I can recognise my worth and can identify positive things about myself and my achievement. 
I can set personal goals. I know how to use my Jigsaw journal.
I value myself and know how to make someone else feel welcome and valued. 
I can face new challenge positively, make responsible choices and ask for help when I need it. 
I can recognise how it feels to be happy, sad or scared and am able to identify if other people are feeling these emotions.
I understand why rules are needed and how they relate to rights and responsibilities. 
I know how to make others feel valued.
I understand that my actions affect myself and others and I care about others people’s feelings.
I understand that my behaviour being rewards/consequences.
I can make responsible choice and take action.
I can work cooperately in a group.
I understand my actions affect others and try to see things from their points of view.
I am choosing to follow the Learning Charter. 

	



	Celebrating differences

I understand that everybody’s family is different and important to them.
I appreciate my family/the people who care for me.
I understand that differences and conflicts sometimes happen among family members.
I know how to calm myself down and can use the ‘Solve it together’ technique.
I know what it means to be a witness of bullying.
I know some ways of helping to make someone who is bullied feel better.
I know that witnesses can make the situation better or worse by what they do.
I can problem-solve a bullying situation with others.
I recognise that some words are used in hurtful ways.
I try hard not to use hurtful words.
I can tell you about a time when my words affect someone’s feeling and what the consequences were.
I can give and receive compliments and how this feels. 

	Dreams and goals

Study individuals who have achieved goals.
Create goals and targets.
Define the steps required to achieve the goal.
Identify a helper to assist with achieving the goal.

	Healthy Me

Learning about keeping our bodies healthy. We will learn about medicines and how to stay safe around them.
 

	Relationships

Explore the different relationships in life.
Study how relationships operate at different levels.
Look at responses and reactions to events.
Take responsibility for one’s own role in relationships.


	Changes Me

Explore the changes in life that have already happened.
Consider how change is unavoidable and normal.
Prepare for transition to Year 4.
Discuss the changes that happen during puberty.

	RSHE
	My Feelings
Pupils can identify their strengths and set aspirational goals for themselves, understanding how this contributes to high self-esteem.
	My Body
Pupils know how their body may change as they grow and develop, how to care for their body and celebrate their uniqueness.
	My Relationships
Pupils can recognise a wide range of relationships, including the attributes of positive, healthy relationships
	My Beliefs
Pupils can challenge gender stereotypes, understanding that there is not one way to be a boy or one way to be a girl.
	My rights and responsibilities
Pupils understand the right to protect their body from unwanted touch.
	Asking for help
Pupils can identify the difference between secrets and surprise, knowing when it is right to break a confidence and share a secret.

	Community links  
 
Wider community 
	
	
	

	Hastings Museum outreach visit- TBC
	
	Church visit- Father Mathew come to visit- TBC

	Outdoor Learning 
	· 
	
	BMX throughout the year
Learn to ride a bike
Balance 
control
	Working Together days throughout the year (TBC):
· Work cooperatively
· Encourage others to achieve
· Communication
· Problem solving
· Team work
· Adapting to challenges
· Taking on different roles to achieve success

	
	

	Languages - French
	All about me
•	Learn to identify the facial features
•	Learn to identify members of their family
•	Be aware that French phonics are different to English phonics
•	Start to show awareness that written French is often not pronounced as you would think!
	Animals
•	Learn to identify animals commonly regarded as pets
•	Learn to identify animals commonly regarded as farm animals.
•	Begin to build on phoneme/grapheme correspondence
	Weather and seasons

· Identify weather.
· Identify seasons.
	School

· Identify various stationary items in the classroom. 
· Identify activities school.
	Food and drink 

•	 Learn to recall various foods and drinks
	Sport

· Learn to recall various sports
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Welcome

Welcome to White Rose Maths’ new, more detailed
schemes of learning for 2017-18.

We hope that you find the new schemes of learning
helpful.

We have listened to all the feedback over the last 2 years
and as a result of this, we have made some changes to
our primary schemes. They are bigger, bolder and more
detailed than before.

If you have any feedback on any part of our work, do not
hesitate to get in touch. Follow us on Twitter and
Facebook to keep up-to-date with all our latest

ts.
The new schemes still have the same look and feel as AnNNOUNCEMENts
thg old ones, but we have tnesﬂ to prov@e more detailed White Rose Maths Team
guidance. We have worked with enthusiastic and
#MathsEveryoneCan

passionate teachers from up and down the country, who
are experts in their particular year group, to bring you
additional guidance. These schemes have been written
for teachers, by teachers.

We all believe that every child can succeed in
mathematics. Thank you to everyone who has
contributed to the work. It is only with your help that we
can make a difference.
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Teaching notes and examples

Recognise Equal Groups Varied Fluency
groups? H@ff .#o you k"?\",'?ﬂ -

)
W h at s N EW? Notes aﬂd Gu'.dance ) 0 Are these qua_l S -~ s S
ribing equal groups using @ ' ' . . ( '. .)

' children are descriong € t that
p;t‘:;(jsz:igi;:es to support them 1t 5 v )L
stet N

Chudm:l kr“lfol":;:ddmon or multiplioaltion Sz;e‘bv?illllss::;(‘ " —
This release of our schemes includes e ltep i lngse v (00 (90®
them in understanding fegl::‘;dided refer to the { () ‘-.
T am N - A
muli{Pl\{ca‘:zr‘:l, ;2?:3(‘2 “rildren need to Kknow. e ce
multiplicaty e Complete the stem senter

OIOLY)

Improved ordering and timing | |

e New overviews, with subtle changes being made to
the timings and the order of topics.

e New small steps progression. These show our
blocks broken down into smaller steps.

e Small steps guidance. For each small step we
provide some brief guidance to help teachers
understand the key discussion and teaching points.

Mathematical Talk

Week 10 Week 11 Week 12

Number: piace Value
{within 10)

Number: Flace

Value
{within 20)

Consolidation Consolidation

Number: Addition ang Su i
btraction Number: pj,
. . . e Place Valye Measurement:
This guidance has been written for teachers, by o B | Lengthang | "gecrement
Volume

Number: Muitiplication
et a"n.c'lﬁ pivision

Small Steps Guidance

Overview
Small Steps

teachers.

e A more integrated approach to fluency, reasoning
and problem solving.

e Answers to all the problems in our new scheme.

(within 10)

NC Objectives

e This year there will also be updated assessments.
= Sortobjects
| | | | | Pl Count to ten, forwards and
e We are also working with Diagnostic Questions to = oo : —
Count, read and write forwards from any number O to bl boghr w0
| | . . . nd writing backwards from any number O 10 10 ” .
provide questions for every single objective of the - o e
N t. l C . l = Countoneless o Gw::’,:::;denmnm
ndence to start to compare Gie ‘
a Iona UrrICU Um. - E:n:::rcoc:;s.::ng languagesuchasequal.more/grealer,less.‘fewer wemlmmm::w":m:rm
a ori
Introduce =, > and < symbols ::x;ﬁz;a:ﬁﬁ': N
- Compare numbers it Tser
Order groups of objects muf;‘::‘:‘q;:‘::rr:;n
wm Order numbers t
Ordinal numbers (1st, 2nd, 3rd ...)
= The number line






WRM - Year 3 - Scheme of Learning 2.0

Meet the Team

The schemes have been put together by a wide group of passionate and enthusiastic classroom practitioners. The
development of the schemes has been led by the following people who work across Trinity MAT.

Beth Smith

Carolie Hamilton

Jenny Lewis
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Special Thanks

The Team would like to say a huge thank you to the
following people who came from all over the country to
contribute their ideas and experience. We could not have
done it without you.

Year 2 Team Year 3 Team
Chris Gordon Becky Stanley
Beth Prottey Nicola Butler Year 4 Team
Rachel Wademan Laura Collis Year 5 Team Year 6 Team
Emma Hawkins Richard Miller Terrie Litherland
Scott Smith . Susanne White Lynne Armstrong Lindsay Coates
: Claire Bennett _
Valda Varadinek-Skelton Chris C Hannah Kirman Laura Heath Kayleigh Parkes
ris Conwa
I(::hloeHHa” Y Daniel Ballard Clare Boltgn Shahir Khan
Cahéerlotltrzt_lames Isobel Gabanski (I-:|El§nDEdd|e Sarah Howlett
ris Dunn
Joanne Stuart Laura Stubbs Rebecca Gascoigne Emma Lucas

Michelle Cornwell
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How to use the Small Steps

We were regularly asked how it is possible to spend so
long on particular blocks of content and National
Curriculum objectives.  We know that breaking the
curriculum down into small manageable steps should
help children understand concepts better. Too often, we
have noticed that teachers will try and cover too many
concepts at once and this can lead to cognitive overload.
In our opinion, it is better to follow a small steps
approach.

As a result, for each block of content we have provided a
“Small Step” breakdown. We recommend that the steps
are taught separately and would encourage teachers to
spend more time on particular steps if they feel it is
necessary. Flexibility has been built into the scheme to
allow this to happen.
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Teaching Notes

Alongside the small steps breakdown, we have provided
teachers with some brief notes and guidance to help
enhance their teaching of the topic. The “Mathematical
Talk” section provides questions to encourage
mathematical thinking and reasoning, to dig deeper into
concepts.

We have also continued to provide guidance on what

varied fluency, reasoning and problem solving should
look like

Week 1103 - Nurmber: Place Value

Year 2 | Autur  Tery ‘ eaC “EGUda ce

Count Objects to 100

Notes and Guidance

5 build on skills \eamed in Year , children
unt objects 10 yummerals and words
count object 00 in both d word

Varied Fluency

mber of cars In the car park.

need ta be able o

" ; s,
problems should be pr sented in @ vanety of weys g numerats.
uld be pres .

words and iMages Variation shauld © allenge chitdren by
providing thern with missing Tu rmiers which are nan
i

consecutive.

.. cars in the caf park

There are ...
erted below?

reset
aurnbers are fep! 0 "

e V\:Y:‘?; your answer 0 numerals and wo¥
(1] L]

b
#
?
\Which is the largest number?

the words.
iy 10 write in words?

o Match the numerals 1o
Which number is Arich
| -M :: : : -Mm 5 een
i nd similar? -
loe numbanrj ;gudlllerem? Can you show me?

How are 17 3

Mathematical Talk

How can you coutt he Do you have 7
sirategy”

can you court { e cars? Do Y wveas

moh m @ less?

What is one more/on less
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Assessments Q e

Alongside these overviews, our aim is to provide an
assessment for each term’s plan. Each assessment will 1 %2
be made up of two parts: o

2 boys receive g cubes each,

The rest of the cubes are shared equally between 4 girls

Part 1: Fluency based arithmetic practice How many cubes doss each gt receives
Part 2: Reasoning and problem solving based questions

Teachers can use these assessments to determine gaps
in children’s knowledge and use them to plan support
and intervention strategies. ﬁ

The assessments have been designed with new KS1 and
KS2 SATs in mind. New assessments will be released
over the course of next year.

For each assessment we will aim to provide a summary
spreadsheet so that schools can analyse their own data.
We hope to work with Mathematics Mastery to allow
schools to make comparisons against other schools.
Keep a look out for information next year.

method
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Teaching for Mastery

These overviews are designed to support a mastery
approach to teaching and learning and have been
designed to support the aims and objectives of the new
National Curriculum.

The overviews:

e have number at their heart. A large proportion of
time is spent reinforcing number to build
competency

e ensure teachers stay in the required key stage and
support the ideal of depth before breadth.

e ensure students have the opportunity to stay
together as they work through the schemes as a
whole group

e provide plenty of opportunities to build reasoning
and problem solving elements into the curriculum.

For more guidance on teaching for mastery, visit the
NCETM website

https://www.ncetm.org.uk/resources/47230
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Concrete - Pictorial - Abstract

We believe that all children, when introduced to a new
concept, should have the opportunity to build
competency by taking this approach.

Concrete - children should have the opportunity to use
concrete objects and manipulatives to help them
understand what they are doing.

Pictorial - alongside this children should use pictorial
representations. These representations can then be
used to help reason and solve problems.

Abstract - both concrete and pictorial representations
should support children’s understanding of abstract
methods.

We have produced a CPD unit for teachers in schools;

https://www.tes.com/teaching-resource/the-
importance-of-concrete-professional-development-
11476476




https://www.ncetm.org.uk/resources/47230

https://www.tes.com/teaching-resource/the-importance-of-concrete-professional-development-11476476

https://www.tes.com/teaching-resource/the-importance-of-concrete-professional-development-11476476

https://www.tes.com/teaching-resource/the-importance-of-concrete-professional-development-11476476
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Additional Materials

In addition to our schemes and assessments we have a
range of other materials that you may find useful.

Other schemes of learning
As well as having schemes for Y1-Y6 we developed a

range of other schemes of learning
e Schemes for reception
e Mixed aged schemes
e Year 7 - 9 schemes for secondary

KS1and KS2 Problem Solving Questions

For the last two years, we have provided a range of KS1
and KS2 problem solving questions in the run up to SATs.
There are over 150 questions on a variety of different
topics and year groups. Calculation policy/guidance

We also have our calculation policy for the four

operations. This can be found on our TES page.

Use of place value counters to add HTO «

TO, HTO + HTO ete, once # Chidren 1o represent the counters e.g, like

of muf fins.

rays ‘ he children have | 1
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@ -
00
00 0000 [eee |eee 0c00
S AN ‘
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n These it

ﬁ @

B

5 [
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ve ! T -
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£34 another, How much did he 21

save in total?
34

LI

Always use missing digit

Ray buys three items:

o of them were the sam
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\
\
\
1
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\
\
'
'
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Our Partnerships

2tes
www.tes.com

The diagram represents 2 of the

cakesin a shop. : @ 9 @ @

Over the last 12 months we have developed a partnership S cakesarein the shopin OSS &
with tes. Working with Mathematics Mastery we have ' @é}@ =
created a detailed breakdown of the National Curriculum. %{g?"“f‘ ° ;
Watch this space for exciting developments. 5 N @
https://www.tes.com/teaching-resources/teaching-for- * 18

mastery-in-primary-maths

ssssss
mmmmmm

eeeeeeee

Diagnostic Questions
ik www.diagnosticquestions.co.uk

From September 2017, we have written two sets of
questions for every National Curriculum objective from
Y1 to Y6. These are hosted free of charge on
@mrbartonmaths Diagnostic Questions website.

g for mastery in primary maths

Teachin subject knowledg

planning and |esson resources

Overview Professiona developmer t

Maths mastery resources




http://www.tes.com/

https://www.tes.com/teaching-resources/teaching-for-mastery-in-primary-maths

https://www.tes.com/teaching-resources/teaching-for-mastery-in-primary-maths

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjLqemr3cXUAhXMERQKHfvkCr0QjRwIBw&url=https://www.tesglobal.com/what-we-do&psig=AFQjCNFR6Rj9s-rZ2ARdys8vJmPrZxQsqA&ust=1497818077408147

http://www.diagnosticquestions.co.uk/
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Training

As well as free training, Trinity Teaching School Alliance
offers paid for training to schools regionally, nationally
and occasionally internationally. Over the last year we
have delivered training to over 150 schools and have had
over 1,000 people attend our face to face training.

As part of our ‘Jigsaw’ package we offer the following
twilight courses:

o CPA

Bar Modelling

Reasoning and Problem Solving
Mathematical Talk and Questioning
Variation and Depth

If you would like any more information about our courses
then email the team at support@whiterosemaths.com

|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|

License Partners

We also work with a growing number of Teaching
Schools around the country to deliver our training. All of
our providers have been specially selected and they are
as passionate about improving maths education as we
are. All our providers offer our twilight bar modelling
training course. If you want to see who your local
provider is or would like to become a license partner
then visit http://whiterosemaths.com/licencees/

Bar Modelling Deeper Learning Event




mailto:support@whiterosemaths.com

http://whiterosemaths.com/licencees/
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FAQs

We have bought one of the new textbook schemes,
can we still use these curriculum plans?

Many schools are starting to make use of mastery
textbooks used in places like Singapore and China. The
schemes have been designed to work alongside these
textbooks. We recommend that you follow the textbook
order and use our materials for additional support and
guidance.

If we spend so much time on number work, how can
we cover the rest of the curriculum?

Children who have an excellent grasp of number make
better mathematicians. Spending longer on mastering
key topics will build a child’s confidence and help secure
understanding. This should mean that less time will
need to be spent on other topics.

In addition, schools that have been using these schemes
already have used other subjects and topic time to teach
and consolidate other areas of the mathematics
curriculum.
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Do you recommend a particular textbook to use?

Unfortunately the we are unable to recommend a
particular textbook. We do however recommend that
schools and teachers do their research and speak to
schools who have already invested.

Should | teach one small step per lesson?

Each small step should be seen as a separate concept
that needs teaching. You may find that you need to
spend more time on particular concepts. Flexibility has
been built into the curriculum model to allow this to
happen. This may involve spending more than one
lesson on a small step, depending on your class’
understanding.

Will you be providing grade boundaries for your
assessments?

No, we will not be releasing guidance on grade
boundaries. We suggest the assessments are used to
find out what children can and cannot do, which will help
inform future planning.
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FAQs continued ...

How do | use the fluency, reasoning and problem
solving questions?

The questions are designed to be used by the teacher to
help them understand the key teaching points that need
to be covered. They should be used as inspiration and
ideas to help teachers plan carefully structured lessons.

What is same day intervention?

A growing number of schools are doing different types of
same day intervention. Some schools are splitting a
lesson into two parts and other schools are working with
small groups of students at other times during the day.
The common goal is to keep up, rather than catch up.

Where is the textbook breakdown from Surrey Hub?

Unfortunately this is no longer available.
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How do | reinforce what children already know if |
don’t teach the topic again?

The scheme has been designed to give sufficient time for
teachers to explore concepts in depth, rather than
covering it superficially and then coming back to it
several times.

We understand though that schools will rightly want to
ensure that students revisit concepts and ensure fluency
in number.

The schemes interleave prior content in new concepts.
For example when children look at measurement we
recommend that there are lots of questions that practice
the four operations and fractions. This helps children
make links between topics and understand them more
deeply.

We also recommend that schools look to reinforce
number fluency throughout the year. This could be done
as mental and oral starters or in additional maths time
during the day.
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School to School Support

In addition to our training we also have access to some
SLEs who (through the Teaching School) can help
support individual schools with improving their maths
teaching.

To find out more details or the costs of any of our
training, please contact one of the Operations and
Communications team at support@whiterosemaths.com

#MathsEveryoneCan

We believe that everyone can succeed in Maths. We
encourage anyone who uses our schemes to share in
this belief and do all that they can to convince the
children they teach that this is the case.
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Release Dates

June 2017

e First part of Autumn term schemes
July 2017

e Second part of Autumn term schemes

e Mixed-age plans for Autumn
August 2017

e Diagnostic Questions for Autumn
November 2017

e New Autumn assessments
December 2017

e Spring schemes

e Diagnostic Questions for Spring
February 2018

e New Spring assessments
March 2018

e Summer schemes

e Summer Diagnostic Questions
May 2018

e New Summer assessments
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Year 3 - Yearly Overview

Week1 Week2 Week3

Week4 Week5 Week6

Week7 Week8 Week9 Week10 Week11
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c
(@]
:
- : T k=
2 Number — Place Value Number — Addition and Subtraction Number — Multiplication S

: - . -
< and Division 9
(@]
@)
ac c
c 2
a0 Q <

T g > .
£ Number - Multiplication o 2 L Measurement: length and Number - °
- L = S Statistics : . =
(% and Division 22 perimeter Fractions =
o c
<)

@]
= O
c
5 =
— ©
£ : Measurement: Geome_try Measurement: =
£ Number - fractions : Properties of : =
Time Mass and Capacity o
=] Shapes %
2 S
@)






WRM - Year 3 - Scheme of Learning 2.0

Year 3 - Autumn Term

Number — Place Value
Identify, represent and estimate numbers
using different representations.

Find 10 or 100 more or less than a given
number

Recognise the place value of each digit in a
three-digit number (hundreds, tens, ones).

Compare and order numbers up to 1000

Read and write numbers up to 1000 in
numerals and in words.

Solve number problems and practical problems
involving these ideas.

Count from 0 in multiples of 4, 8, 50 and 100

Number — Addition and Subtraction
Add and subtract numbers mentally, including: a three-digit number and
ones; a three-digit number and tens; a three digit number and hundreds.

Add and subtract numbers with up to three digits, using formal written
methods of columnar addition and subtraction.

Estimate the answer to a calculation and use inverse operations to check
answers.

Solve problems, including missing number problems, using number facts,
place value, and more complex addition and subtraction.

Number — Multiplication and Division

Count from 0 in multiples of 4, 8, 50 and 100

Recall and use multiplication and division facts for the 3, 4
and 8 multiplication tables.

Write and calculate mathematical statements for
multiplication and division using the multiplication tables
they know, including for two-digit numbers times one-digit
numbers, using mental and progressing to formal written
methods.

Solve problems, including missing number problems,
involving multiplication and division, including positive
integer scaling problems and correspondence problems in
which n objects are connected to m objectives.






WRM - Year 3 - Scheme of Learning 2.0

Year 3 - Spring Term

Week 1 Week 2 Week 3

Week 4 ‘ Week 5

Week 6

Week 7 Week 8 Week 9

Week 10 Week 11

Number — multiplication and division
Recall and use multiplication and division facts
for the 3, 4 and 8 multiplication tables.

Write and calculate mathematical statements
for multiplication and division using the
multiplication tables they know, including for
two-digit numbers times one-digit numbers,
using mental and progressing to formal
written methods.

Solve problems, including missing number
problems, involving multiplication and
division, including positive integer scaling
problems and correspondence problems in
which n objects are connected to m
objectives.

Measuremen

Statistics

t—money
Add and
subtract
amounts of
money to
give change,
using both £
and pin
practical
contexts.

Interpret and present data
using bar charts, pictograms
and tables.

Solve one-step and two-step
questions [for example, ‘How
many more?’ and ‘How many
fewer?’] using information
presented in scaled bar
charts and pictograms and
tables.

Measurement — length and perimeter

Measure, compare, add and subtract: lengths

(m/cm/mm); mass (kg/g); volume/capacity
(I/ml).

Measure the perimeter of simple 2D shapes.

Number — fractions

Count up and down in tenths;
recognise that tenths arise
from dividing an object into
10 equal parts and in dividing
one-digit numbers or
guantities by 10

Recognise and use fractions as
numbers: unit fractions and
non-unit fractions with small
denominators.

Recognise, find and write
fractions of a discrete set of
objects: unit fractions and
non-unit fractions with small
denominators.

Solve problems that involve
all of the above.

Consolidation






WRM - Year 3 - Scheme of Learning 2.0

Year 3 - Summer Term

Number — fractions

Recognise and show, using diagrams,
equivalent fractions with small
denominators.

Compare and order unit fractions, and
fractions with the same denominators.

Add and subtract fractions with the same

denominator within one whole [for example,
5 1 6
_+_=_]
7 7 7

Solve problems that involve all of the above.

Measurement — time

Tell and write the time from an analogue clock,
including using Roman numerals from | to XII
and 12-hour and 24-hour clocks.

Estimate and read time with increasing
accuracy to the nearest minute.

Record and compare time in terms of seconds,
minutes and hours.

Use vocabulary such as o’clock, a.m./p.m.,
morning, afternoon, noon and midnight.

Know the number of seconds in a minute and
the number of days in each month, year and
leap year.

Compare durations of events [for example to
calculate the time taken by particular events or
tasks].

Geometry — properties of

Measurement — mass and capacity

shape

Recognise angles as a property
of shape or a description of a
turn.

Identify right angles, recognise
that two right angles make a
half-turn, three make three
quarters of a turn and four a
complete turn; identify
whether angles are greater
than or less than a right angle.

Identify horizontal and vertical
lines and pairs of
perpendicular and parallel
lines.

Draw 2-D shapes and make 3-
D shapes using modelling
materials.

Recognise 3-D shapes in
different orientations and
describe them.

Measure, compare, add and subtract:

lengths (m/cm/mm); mass (kg/g);

volume/capacity (I/ml).

Consolidation







